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The content  of th is presentat ion is  cxpandcd in Chapter 4 of the fo l lowing book:
Archer, A., & Hughes, C. (2011). E.rplicit Instntction; Efibctive and Ellicient Teaching.

NY: Gui l ford Publ icat ions.
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I lmportance of Vocabulary Instruction
r Receptive Language

. Reading Comprehension 1cn"n,;""obs, & sardwin, 1sso; Nasy, 2oos:
Scarborough, 1998, Stahl & Fairbanks, 1987)

. Listening Comprehension
r Expressive Language

Writing
Speaking

Ovefal l  Reading AChievemOl.tt  lstanovicrr, etar., 1ee3)
OVefal l  SChOOI SUCCeSS (Becker,  1e77;  Anderson & Nasy,  lset )

Hal lmark of  an Educated lnd iv idual  (Beck,  McKeown,
Kucan, 2002) 1
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I mportance of Vocabulary Instruction
r  Chi ldren's vocabulary in the early grades

related to reading comprehension in the
upper  grades.
.  Preschool - Children's vocabulary correlated with

r-eading _comp-rehension in upp€r elementary echool,
(Dlckinson & Tabolr ,  2001)

. Kindergarten - Vocabulary size was an effective
predictor of reading comprehension in middle
elementary years. (scarboroush, 1se8)

. First Grade - Orally tested vocabulary was a significant
predictor of reading comprehension ten years later.
(Cunningham & Stanovich,  1997)

, Third Grade - Children with restricted vocabulary have
decl ining comprehension scores in the later elementary
yea f s .  (Cha l l ,  Jacobs ,  &  Ba ldw in ,  1990 )  4



I  mportance of Vocabulary I nstruction

r  Vocabulary Gap
. Children enter school with different levels

of vocabulary, (Hart & Ristey, 'tss5)

r By the time the children were 3 years old, parells in less economically
favored c i rcumstances had said fewer words in their  cumulat ive monthly
vocabular ies than the chi ldren in the most economical ly  advantaged fami l ies
in the same per iod of  t ime.

r  Cumulat ive Vocabulary (Age 4)
'  Chi ldren f rom professional  fami l ies 1100 words
.  Chi ldren f rom working c lass fami l ies 700 words
. Children from welfare families 500 words

lmportanceof Vocabulary Instruction

.  Vocabulary Gap
'  Meaningful Dif ferences in Cumulat ive

Experiences (rarr & Ristey, 1ees)

Words heard
per  hour

Words heard in
a 1 o0-hour
week

Words heard in
a 5,200 hour
yeal

3 years

We fare 620 62.000 3 mi l l ion 10 mi l l ion

Work ing  C lass 1,250 1 25,000 6 mi l l ion 20 mi l l ion

Pro fess iona l 2 ,150 215 ,000 ' 11  mi l l ion 30 mi l l ion

I mportance of Vocabulary I nstruction

.  Linguist ical ly "poor" f irst graders knew 5,000 words;
l inguist ical ly "r ich" f irst graders knew 20,000 words.
(Moa ts ,  2001 )

.  Children who enter school with l imited vocabulary
knowledge grow more discrepant over t ime from their
peers who have rich vocabulary knowledge. 1aut" ' . ,
Simmons, & Kame'enui ,  1997)

.  The number of  words students learn var ies great ly .

.  2 versus 8 words per day

.  750 versus 3000 words oer Vear 
7

I mportance of Vocabulary Instruction

r Vocabulary Gap
. Gap in word knowledge persists though the

elementary yeafS. (white, Graves, & slater, 1990)

'  The vocabulary gap between struggling readers
and proficient readers grows each year. (stanovich,
1  986 )

.  After the primary grades, the "achievement gap"
between socioeconomic groups is a language gap.
(Hirsh, 2002)

'  For English Language Learners, the "achievement
gap" is primari ly a vocabulary gap. (carto,erat.,2004)



I mportance of Vocabularylnstruction
Conclusion

r To close the vocabulary gap,
vocabulary acquisit ion must be
accelerated through intentional
instruction.

r Vocabulary instruction must be a focus
in al l  classes in al l  grades.

, Components of a Vocabulary

I Program

.  High-qual i ty Classroom Langudg€ 1oi"r in,on,
Cote,  & Smith,  1993)

Reading Aloud to Students r=',ur, le'e; senechar,
1 997)

Explicit Vocabulary Instructioh 1aur".., Kame,enui,
& Simmons, 1998; Baumann, Kame'enui ,  & Ash,  2003; Beck & McKeown, 1991;
Beck,  McKeown, & Kucan, 2002; Biemi l ler ,  2004; Mazano, 2004; Par ibakht  &
Wesche. 1997)

.  WOfd-Leafning StfategieS (auir i ' .&craves, ' ree3; . .
Edwards,  Font ,  Baumann, & Boland,2004i  Graves,2004; White,  Sowel l ,  &
Yanag iha ra ,1989 )

t  Wide Independent Reading (Anderson&Nagy, 1ee2;
Cunnrngham & Stanovjch,  1998; Nagy,  Anderson,  & Herman, 1987; Sternberg,  1987)

I

I

I Use High Quality Language
Use high quality vocabulary in the classroom.
To ensure understanding provide a l i t t le
explanation of the unknown word's meaning.

Directly tell students the meaning of the word.
. "Don't procrastinate on your assignment. Procrastinate means

to put off doing something."

Pair the unknown word with a synonym.
.  "Laws have their  genesis -  their  beginning - in the legislat ive

branch of the government."
. "What is your hypothesis -- your best quess?"

1 1

I nerd-Alouds
. Vocabulary can be gained from listening to others

read.
.  Listening to a book being read can signif icantly improve chi ldren's

eXpreSSiVe VoCabUlary .  (N ichotson & Whyte ,  '1992 i  Senechat  &  Cofne l l ,  1993)

r Prlnt vocabulary is more extenslve and dlverse than oral
VOCaDUlary. (Hays, Wolfe, & Wolfe, 1996)

.  Wide disparit ies exist in the amount of t ime parents read to their
chi ldren before lst grade.

.  Adams (1990) esl imated thal  she sp6nt at lBast 1000 hours reading books lo h€r son before he
enlered l i rs l  grade-

.  Teale (1984) obserued that in lowincohe homes the chl ldren were read to for about 60 hours
pf or to l l rst  grade.



Read-Alouds

Choose interesting, engaging narrative
passages or informational text that attract and hold
children's attention. The vocabulary should be
somewhat challengingf . (Biemi|ef, 1eesi Eiley, less)

Use performance-oriented reading. Read with
expression and enthusiasm.

Provide students with a l itt le explanation of novel
words that are encountered in context. This is
another example of " fast mapping".  (Brabham & Lynch-
Brown, 2002; Bret t ,  Rothle in & Hur ley,  1996; Beck,  Perfef t i ,  & McKeon, 1982;
El ley,  1989; Penno, Wi lk inson,  &Moore,  2002; wasik & Bond, 2001; Whltehurst  et
a l . ,  1 998)

I neud-Alouds

Actively engage students during the story book
reading to increase vocabulary gains, (Drckerson&smrrh,
1994i Hargrave & Sanechal, 2000; Ssn8chal, 1997)

. Ask questions that promote passage comprehension. Retell
and prediction questions are particularly useful.

.  Use a var iety of responses including:
. Group (choral) responses
. Partner responses
' Action responses

Read-Alouds
r For young students, read the book several

t imes to increase greater gains in vocabulary.
(Senechal, '1 997)

Provide a rich discussion before and after
reading of the book.
. "What was your favorite part of the book?"
. "What really surprised you in the story?"
. "What would be another ending for the story?"

I n"ad-Alouds
Did the teacher:
r Select an interest ing, engaging, chal lenging

book? Yes No
2 Read the book with enthusiasm and

expression? Yes No
3 Provide a little explanation of novel words?

Yes No
Example words:

4. Act ively engage the students? Yes No 16



| =*Olicit Vocabulary Instruction

Evidence suggests that as late as
Grade 6, about B0% of words are
learned as a result of direct explanation,
either as a result of the child's request
or instruct ion, usually by a teacher.
(Biemil ler, 1999, 2005)

Explicit Vocabulary | nstruction
r  Sources of words for vocabulary instruct ion

'  WORDS from read-aloud books
. WORDS from core reading programs
. WORDS from reading intervent ion programs
. WORDS from content area instruction

. Math

. Science

. Social studies

. Health

.  Art ,  PE, music,  etc.

Explicit Vocabulary | nstruction-
Selection of Vocabulary

r Select a l imited number of words for robust.
explicit vocabulary instruction.

Three to ten words per story or section in
chapter would be appropriate.

Briefly tel l  students the meaning of other
words that are needed for comprehension.

Explicit Vocabulary | nstruction-
Selectionof vocabulary

T

I

Select words that are unknown.
Select words that are important to passage
understanding.
Select words that students are l ikely to encounter in
the future and are generally useful. (Stahl, 1986)
. Focus on Tier Two words (Beck & McKeown,

2003)
Select words that are more diff icult to obtain.
. Words having an abstract versus concrete

reference.
. Words with no known synonym.
. Words not clearly defined in passage.



Explicit Instruction of Words-
Sef ection of Vocabulary (Beck & McKeown, 1e85)

Tier One - Basic words
r chair, bed, happy, house

Tier Two - Words in general use in many
domains (Academic Vocabulary)
r concentrate, absurd, fortunate, relieved, dignity,

convenient, observation, analyze, persistence
(Academic vocabulary)

Tier Three -  Rare words l imi ted to a speci f ic
domain (Backgrou nd Knowledge)
. tundra, igneous rocks, constitution, area, sacrif ice fly,

genre, foreshadowing

Explicit Instruction of Words-
Selection of Vocabulary

"Goldi locks Words"
. Not too ditf icult
r Not too easy
. Just  r ight

(Stahl  & Stahl ,  2004)

l - r \P l l \ z l L  l l  lD l , l  L l r e t l L r l  I  -  \ )E l 9U

robust, explicit instruction.
Secono braoers Fif th Graders

Enemy Pie by Derek Munson The Fami ly Under the Br idge by Natal ie
Savage Car lson ( for  Chapter 1)

perfecl monsteur

t rampol ine cathedral

enemy cowered

recrpe h idey-ho le

disgusting hyacinths

earthworms fragi le

ingredients oreanoers

horrible gratitude

nervous fastidious

invited lo i ter ing

relieved rogursn

boomerang adventure

Explicit Instruction - Select words for Explicit Instruction of Words -
Selection of words

r Also, teach idioms (A phrase or expressio n in which
the entire meaning is different from the usual meaning of
the the individual words.)

"The car rol l ing down the hi l l  caught my eye."
"Soon we were jn $tghe,L"
"The painting cost me an arm and a leg."
"The teacher was under the weather."



Explici t  Instruct ion -
Prepare - Student-Friendly Explanations

I Dictionary Definition
rel ieved - (1) To free whol ly or part ly f rom pain, stress,
pressure. (2) To lessen or al leviate, as pain or pressure

Student-Fr iendly Explanat ioh 1eecr,  McKeown, & Kucan
2003)

.  ls easy to understand.

When something that was di f f icul t  is over or never
happened at al l ,  you feel  rel ieved.

Expl ic i t  Instruct ion -
Prepare -  Student-Fr iendly Explanat ions

Dictionary Definit ion
r Attention . a. the act or state of attending through applying the

mind to an object of sense or thought

b. a condit ion of readiness for such attentron involvinq a selective
narrowing of consciousness and receptivi ty

Explanat ion from Dict ionary for Engl ish Language
Learners
(Elementary Learner's Dictionary published by Oxford),.

.  Attention - looking or l istening careful ly and with interest

26

Teach the n l of cr i t ical kI  eacn Ine meanrng oT Gn[tcat ,  unKnown
VOCabUlary WOfdS. Prepararion - student-friendly explanation

Word Definit ion Studenl-Friendly Explanation

tral n

trained

Teach a particular skil l  or
type of behavior through
praclice and instruction over
a period of t ime.

When you teach an animal to do
someth ing ,  you  i ra in  the  an imal .

follow

followed

Go or come atler a person
or lhing proceeding ahead

lf you are in l ine and you walk right afler
the person in front of you, you follow them.

travel

trav€led

Make a journey typically ol
some length or abroad.

When a person or an animal goes from one
place to another, they travel. When you
travel, you usually go a long way.

migrate

migrated

Move from one region or
habitat to another especially
regularly according Io the
seasons.

surylve

survlved

Conlinue to l ive or exist,
especially in spite of danger
or  hardsh ip .

Teach the meaning
vocabulary words.

of crit ical, unknown
Instructional Routine

(Note: Teach words AFTER you have read a story to
your students and BEFORE students read a
select ion.)

Step 1. lntroduce the word.
o Wri te ihe word on the board or  overhead.
tr Read the word and have the students repeat the word.

l f  the word is  d i f f lcul t  lo  pronounce or unfami l iar  have the students
repeat the word a number of  t imes.

lntoduc2 tha tord slth h..

" This word is relieved. What word?"

28



Teach the meaning
vocabulary words.

of cr i t ical,  unknown
Inslructional Routine (continued)

Step 2. Present a student-friendly explanation.
a Tell students the explanation. OR
rr Have lhem read the explanation with you.

Pre66nttho dennili@ wnh me

"When something that is difficult is oyer
or never happened at all, you feel relieved.
So if somefhing that is difficult is over,
you would feel

;  Teach the meaning of cr i t ical,  unknown
I

I VOCabUlary WOfdS. Instructional Rourine(conrinued)
t -

Step 3. l l lustrate the word with examples.

") Concrete examPles.
ur Visualrepresentat ions.

"r  Verbal examoles,

Present the examples with me,

"When the spelling test is over, you feel
relieved."

"When you have finished giving the speech that
you dreaded, you feel relieved."

Teach the meaning
vocabulary words.

of crit ical, unknown
Instruct ional Routine (continued)

Step 4.  Check students '  understanding.
Opt ion #1. Ask deep processing quest ions.

Check sludenls' undeElanding wlh me.

When fhe studenfs lined up for morning recess,
Jason said, "l am so relieved that this morning is
over." Why might Jason be relieved?

When Maria was told that the soccer game had
been cancelled, she said, "l am relieved." Why
might Maria be relieved?

Teach the meaning
vocabulary words.

of crit ical, unknown
Instruct ional  Rout ine (cont inued)

Step 4.  Check students '  understanding.
Option #2. Have students discern between

examples and non-examples.

Ch&k slud.nls undarstandidg vilh n..

"lf you were nervous slnglng in front of others,
would you feel relieved when the concert was over?"
t" "Whf?"
"lf you loved singing to audiences, would you feel
relieved when the concerl was over?" u" "Why not?" n
e.s not difricult lol you.



Teach the meaning of cr i t ical,  unknown
VOCabUlary WOfdS. Instructional Routine (continued)

Step 4.
Option #3.

* 
li""* students' understanding.
Have students generate their own
examples.

Check students' understanding with me.

"Tell your partner a time when you were
relieved."

Teach the meaning of cr i t ical,  unknown

VOCabUlary WOfdS. Instructionat Routine (continued)

Step 4.
Option #4.

Check students' understanding.
Provide students with a
"sentence starter". Have them say the
complete sentence.

Somefimes your mother is relieved. Tell your partner
when your mother is relieved. Start your
sentence by saying, "My mother is relieved 

' '

when

Teach the meaning
vocabulary words.

of crit ical, unknown

Did the teacher:
1 Introduce the word?
z. Present a student-friendly explanation?
3. l l lustrate the word with examples?
4. Check students'  understanding?

Practice Activity:
Teaching Critical Vocabulary (Example A)

This word is ntigrate. Whal word?

2. Present a student-fr iendly explanation.
I:Vhen birds or other aninals rnove front one place to another at a certain
tinte each ltear', they migrate. So if birds move to a new place in lhe winler
or spring, we say that the birds Animals usually
migrate tof nd a v,arner place to live or to getfood.

,t:a7 .1

.. ' ,,r l l lustrate the word with examples.

,'': 
',',Sandhill Cranes flv from the Norlh to the South so thelt can live in a

waniler olace. Sandhill Crunes



Practice Activity:
Teaching Crit ical Vocabulary (Example A)

The wildebeests in Africa move to a
new place so that lhey can find waler
and grass. Wildebeests

4. Check students' understanding,
(Deep processing question.)

IVhy might birds migrate? Tell your
partner. (The teacher monitors and
coaches. Then the teacher cal ls on
individuals.)

Practice Activity:
Teaching Crit ical Vocabulary (Example B)

iffi1fi6tfib rioid.

)
This word is survive. I4that word?

Present a student-friendly explanation.
Llhen people or animals don't die when things are very bad or
dangerous, they s urvive.

Illustrate the word with examples.
Look at the people on this river. It is very dangerous.
However, they don't get hurt or die, they

",rari,'b,, l'fir" 
'',

' *  : - 4  "- - "ai|i*g$ff$;1" i -
$ $

Practice Activitv:

I Teaching Crit ical Vocabulary (Example B)
I

4. Check students' understanding.

(Examples and non-examples)
Get reody to tell me i,f this group would sunive.

If the winter was very cold and all food was buried under the snow, would
whooping cranes survive?
wouldn't survive?

Ones, tell your partner why they

IJ'whooping cranes had plenly offood and the weather v'as warm, would
lhey sur-vive? Twos, tell your pertner why lhey would
survive?

(Deep Processing Questions)
If o rabbit was being chased b),o co)'ote, v'hat could lhe rabbit do to
stut,ive l

Practice Activity:
Teaching Crit ical Vocabulary (Example C)

1 , Introduce the word.
"This word is abundant. What word?

Again, Abundant is an adjective.

2 . lntroduce the meaning of the word.
"When there is plenty of something, there is an
abundant amount. So, if you have plenty of
something, you have an amount that is



Practice Activity:
Teaching Crit ical Vocabulary (Example C)

l f  you have lots of food in your house, you have abundant food.
lf you had a huge supply of paper, you would have _.
lf you had enough pencils for everyone, you would have _.
lf you had more than enough money to l ive on, you would have _.

Check understanding.
Get read to tell me if this would be abundant. Sav abundant or not
lf you had 2 pencils for the year? Not
lf you had 40 pencils for the year? Abundant
lf the class had 800 books? Abundant
lf the class had 30 books? Not
lf the family had enough food for one day? Nol
lf the family had enough food for 3 months? Abundant

Practice Activity:
Teaching Critical Vocabulary (Example D)

Introduce the word.
"This word is virtue. What word?
Again, Virtue is a noun."

2. Introduce the meaning of the word.
"When someone has a really good quality like honesty,
that quatity is a virtue." So when someone has a reatfy
good quality, we can that quality a _.

Practice Activity:
Teaching Crit ical Vocabulary (Example D)

ll lustrate with examples. (And non-examples)
Being honest is a virtue. Lying in not a virtue.
Being kind is a . Being mean is not a

Being generous is a Being greedy

. Being
count on you is

and not sharing is not a

Being reliable is a
inconsistent so that people can not
not a

Practice Activity:
Teaching Crit ical Vocabulary (Example D)

Check understanding.
Make a T chart on your paper. Now, label the columns
'virtue' and 'not virtue'. With your partner, write in a
virtue and then the opposite of that virtue.

A virtue Not a virtue
patient

orderly, neat
impatient,  annoyed
messy



Practice Activity:
Teaching Critical Vocabulary (Example D)

These words
virtue. Echo
virtue
virtues
virtuous
virtuously

are in the same family as
read the words.

Practice Activify:
Teaching Crit ical Vocabulary (Example D)

When I touch a word, say the word.
Kindness is a virtue.
Courage and effort are a/so virtues.
When a person is kind, that person is
virtuous.
When the person helps another person, h6'
acfs virtuously.

Teach the meaning of crit ical, unknown
vocabulary words. Review

After teaching the group of vocabulary words, review the
words using a "word associat ion" act ivi ty.

Words displayed on screen:
1 .  enemy,  2 .  d isgus t ing ,3 .  inv i ted ,4 .  re l ieved

I will tell you about a word. Form the number of fingers that goes with
the word on your desk. When I say "show me" put your fingers in the
atr.
.Someone that hates you. Form the number on your desk. Show me.
What word?
ilf you don't like a food, you might say it is _. Show me. What
word?
tWhen a tesl is over, you often feel _. Show me. What word?
tWhen you are asked to a party, you are _. Show me. What
word?

Teach the meaning of crit ical, unknown
VOcabUlary words. Review

After teaching the group of vocabulary words, revlew the worde uslng
a "choice" act ivi ty.

Words writ ten on board or displayed on screen:
enemy, disgusting, invited, rel ieved

. lf you felt relieved after a test, was the test probably easy or difficult?

. lf an enemy gave you the answers before a test, would you believe the
answers to be correct or incorrect?

. lf the food was disgusting, would you ask for more or spit it up?

. lf you were invited to a party, would you be asked to come or to stay
awav?



Teach the meaning of cr i t ical,  unknown
vocabulary words. Word wails

r  Create a word wal l  in your classroom.
.  Post a reminder of the context.

. Copy of the cover of the read-aloud book

. Copy of the first page in the story

. The topic in science or social studies
. Post the vocabulary words (number words),
. Incorporate the words into your classroom

ranguage.
. Encourage students to use the words when

speaking and writ ing.

I Vocabulary Logs
Have students maintain a log of vocabulary to
faci l i tate study and review.
What can be recorded on a vocabulary log?
. Word
. Student-friendly explanation
. Any of these options

. A sentence to il lustrate the word's meanino

. Examples and non-examples

. An il lustration

.  In lower grades, create a group log on a f l ip chart.

Practice Activities

r Practice activitres should:
.  Be engaging.
.  Provide mult iple exposures to

(Stahl ,  1986)

. Encourage deep processing of
mganing .  (Beck ,  Mc Keown,  &  Kucan,2002)

the words.

the word's

. When possible, connect the word's
meaning to prior knowledge.

r Provide practice over t ime.

Example Practice Activity -
Yes/No/Why

Do territories that are possessions have
autonomy?

?

Can incidents cause compassion?

Do people always comply with their
ob l igat ions?

(Beck, Perfetti, & McKeown, 1982; Curtis & Longo, 1997) ltems taken trom REWARoS PLUS, Sopris
West,



, Example Practice Activity -

I Yes/No/Why
Could a disgust ing enemy be horr ib le?

Would you be relieved if you could concentrate on
the test?

Would it be disgusting to eat earthworms?

Could an enemy do disgust ing th ings?

Example Practice Activity -
Completion Activity

1.  COnf ing :  l f  you  keep someone or  someth ing  in  a  cer ta in  p lace ,  you  conf ine  i t .

Things that can be confined are

2. pefSistent !  t f  you keep doing something again oragain oRyou keeprry ingto
do something and you nev€r giv€ up, you would b€ perslstent.

I was very persistent when

(cur t i s  &  Longo,1997)

Example Practice
Word Pairs

Activity -

(Stahl & Kapinus, 2001)

Word Pair Same OppositeGo
Together

No
Relat ionship

nomad -
wanderer X

nomad-
sett ler X

desert-
city X

Example Practice Activity-
Sentence Substitution

r .  When the spel l ing test was over,  Kaiya was rel ieved.

z. After reading the chi ldren's stor ies, the teacher said that she
was very impressed.

a. Marcus couldn' t  concentrate on his math assignment.

(Livoly, Augusl, Catlo, E Snow, 2003)



Example Practice Activity - Odd Word Out
(Rasinski, Padak, Nelson, Nelson. 2007

Read the four words. With your parlner determine which word doesn't fit with the
other words. Generate all possible ways to eliminate a word.

humil iate

abuse

emancipate

cruelty

Example Practice Activity - Word Sorts
(Gil lett & Temple, 1983)

Example Practice Activity-
"Meani ngful Sentence" Writing
(adapted from Success for Al l)

Students write a sentence answering three to
four of these questions:
who, what, when, where, why, how
Not OK
It was meager.

tOK

At the end of the month, our dinners were
meager because we had l i t t le money.



ExamplePractice Activity -
Mapping - StructuredSemantic

(Heimhch & Pittelman)

Example Practice Activity-
Word Association
r Present a number of words.

1. representative 2. socialism 3. reform 4, revolution S. tributary

'  Play. . .  I  am thinking of  a word. . . . . .
"l am thinking of a word that goes with river."

"l am thinking of a word that refers to a person that takes ideas to
the government."

"l am thinking of a word that means a chanqe.',

Exam ple Practice Activity-
Word Association - Challenging

Present a number of words.
concentrate rel ieved enemy impressed absurd educated

Play. . .  Select  a  word.  Defend your  choice.
"what word goes best with the word humor. Teil your partner and defend your
choice."

"what word goes best with a game. Tei l  your partner and defend your choice., '

Example
Semantic

Practice Activity -
Mapping

(He iml ich  & P lne tman)

Directions:
r Have students brainstorm words that

come to mind when given a target word.
2. Have students brainstorm possible

categories for the words.
3. Have students arrange brainstorm

words in categories. "



I Wotd-Learning Strategies
Use of context clues.
Use of dict ionary, glossary, or other resource.
Use of meaningful parts of the word.
. Compound words
. Prefixes
. Suffixes
. Word families

Word Learning Strategies -

I Use of context clues
.  When using the context clues, students infer the

meaning of the word by scrutinizing the surrounding
text.

. Teach students to use context clues to determine the
meaning of Unknown vOcabUlary. (Gipe & Arnotd, leze)

However, i f  a student reads 100 unfamil iar words in .,
reading, he/she wil l  only learn between 5 to 15
WOfdS. (Nagy,  Hermann, & Anderson,  1985; Swanbonr & de Glopper,  1999)

Word Learning Strategies -
I Use of context clues

Strategy - Context Clues
r. Read the sentence in which the word occurs for

clues as to the word's meaning.

z. Read the surrounding sentences for clues as to
the word's meaning.

s. Ask yourself, "What might the word mean?"

o Try the possible meaning in the sentence.

s Ask yourself, "Does it make sense?"

Word Learning Strategies -
I

I Use of context clues
r Beginning in kindergarten, model how to determine

the meaning of an unfamiliar word using context
c[ues.

r Provide simple practice in inferring word meanings
from context.

. But not always!
Example: Jason went into the school. He

was very anxious.



Word Learning Strategies -
Use of glossa ryldictionary
Strategy - Glossary/Dictionary

1 . Locate the unknown word in the qlossarv or the
dictionary.
Read each definit ion and select the meaning
that best f its the sentence.
Try the possible meaning in the sentence,

Ask yoursel f ,  "Does i t  make sense?"

J .

Word Learning Strategies -
Gompound Words
r Teach students that the meaning of compound

words can often be derived from the meaning of
the two smaller words.

birdhouse waiting-room
starflEh fingernail
weekend mailbox
raincoat daydream

r But not always!
butterfly
hotdogs

Word Learning Strategies -

I erefixes
Elements attached to beginning of English
words that alter meaning.
Prefixes are useful because they are

r used in many words,
r  consis tent lyspel led,
r eds! to identify,
r  Cleaf  in  meaning.  (craves,2oo4)

Teach very common pref ixes. Un, re, in,
and dis found in 58% of pref ixed words.

The Most Common Prefixes in
English
Prefix Mean ing % of prelixed words Examples

U N noti reversal of 26% uncover

re aga in ,  back ,  rea l l y rewfltB

in / im i n ,  in lo .  no l 11% incorrecl, insert

ots away, aparl, negatrve 7v" discover, disconlenl

en /em i n : w i l h i n :  o n 40k enlal l

mts wrong 3% mis taken

pre before 3 % prevenl

pro in favor of; before protect

a not ;  in ,  on ,  wr lhou l atypical



Word Learning Strategies -

I ererixes
r. Introduce prefix.

"Re means again. What does re mean?"

z. Determine meaning of a word with a prefix.
"Read the word." rewrite
"lf you rewrite your paper, you write it_," again
"Read the word." rebuild
"lf you rebuild a house, you build it .  "  again
(Repeat with retell, redo, repaint, remake.)

But not always! real, rent, reign

Word Learning Strategies -
Suffixes

Elements attached to ending of English words.

Can change the part of the speech or the meaning.

Focus on common derivational suff ixes,
r  ab le,  fu l ,  less,  ness,  or

r lntroduce the suff ix and use to determine the .,
meaning of a number of words (ful -helpful, truthful,
mouthful, joyful).

But not always! grateful

The Most Common Suffixestn
English

Suffix Meaning %ot preflxed
words

Examples

s ,  es more than one: verb marker 31% movies

in the past; quality/state 20% walked

Ing whon you do Gomsthing;
qua l i t y ,6 ta ta

14% walking

ty how something is 7% rovery

er,or one who, whavthaUwhich 4o/o teacher, tailor

l ion .  s ion state, quality; act 4% action:erosion

able, ible able to be com fo rtab le

a l ,  i a l related lo.  l ike fatal
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, Word Learning Strategies

I Roots (Greek and Latin Roots)
. When teaching a word with a Greek or Latin root, use it as an

opportunity to introduce the meaning of the root. Introduce the
root within the target word and then expand to other words.

Example: hydroelectricity
"This word is hydroelectricity."
"The first patl of the word is hydro. Hydro is a root that means water.
So ln lhis chapter the word hydroelectricity refers to electricity
produced by the movement of water."
"Let's look at some other words that include hydro."

dehydration hydraulic
hydroplane
hydrophone

hydroelectric
hydrophobia



CommonLatinandGreekRoots
aqua watet Greek aquarium, aqueduct, aquaculture, aquamarine, aquaplane, aquatlc

aud neanng Latin aud io ,  aud i t ion ,  aud iov isua l ,  aud i to r ium,  aud io tape,  inaud ib le

auto self Greek autograph, autobiography, automobile, autocrat, autonomy

aslro 6tar Greek sstronomy, aslrophysics, astrology, astronaut, astlonomBr, asterisk

b lb l lo DOO K Greek Bib le ,  b ib l iography ,  b ib l iophob ia ,  b ib l ioph i le ,  b ib l iok lep l

b io life Greek b iography ,  b io logy ,au tob iography ,  b ion ic ,  b io t i c  an t ib io t i c ,  b iome
bioshere. biomelrics

chrono l t m e Greek synchron ize ,  chrono logy ,chror 'c ,  chronrc le ,  a lachronrsm

corp oooy Latin corpse, corporation, corps,incorporale, corporeal, corpul€nce

oemo the peop le Greek democracy ,  demography ,ep idemic ,  demot ic ,  endemic ,  pandemic

d ic ,  d ic t speak ,  le l l Latin dictate, dictation, diction, dictator, verdict, predict, contradicl,
benediction, jurisdiction, prsdict, indict, edict

dorm sreep Latin dormant, dormilory, dormer, dormouse, dormition, dormitive

9eo eann Greek geo logy ,  geo log is t ,  geomet ry ,  geography ,  geograph6r ,  geopo l i t i ca l ,
geothermal, geocentric

CommonLatinand Greek Roots
autograph, biography, photograph, telegraph, l i thograph

hydroplane, dehydrat6, hydroeleckic, hydrogen, hydrophone

reject, deject, project, inject, injection, projection

geology, astrology, biology, numerology, zoology, technology,
psychology, anlhropology,

lunar,  lunacy,  lunat ic ,  inter lunar

meter, thermometer, daameter, geometry, optometry,
barometer, centimeter, symmetry, voltammeter

megaphone,mega la th ,  mega lomania ,  megatons ,  mega lopo l is

minimal ,  minimizo,  minimum, mini ,  minlature,  minuscule,
minuts, minority

mission,  t ransmit ,  t ransmission,  remi l ,  missi ie,submission,
pemit, emit, emissary

pathetic, pathology, apathy, antipathy, sympathy, lelepathy,
empathy, sociopath

pedest r ian ,  peda l ,  pedd le ,  pedd ler ,  ped icure ,  pedometer

ph i losopher ,  Ph i lade lpb ia ,  ph i lan throp is t ,  ph i lharmon icTf ,  h i l ip

g r d p I 10 1,Vr1t6, to draw Greek

hydro watef Greek

jec t throw La0n

logos ,  logy SIUOY Greek

tuna moon Latin

mete  r measure Greek

mega great ,  la rge ,  b ig Greek

mln smal l  l i i l l e Latln

mlt ,  mls se no Latin

path fee l ing ,
suffering

Greek

P e d foot La t in

p h i l i a love ,  f r iendsh ip Greek

Common Latin and Greek Roots

phono sound Greek phonograph,  mic rophone,  symphony,  te lephone,  phonogram,
megaphone,  phony ,  euphony,  xy lophone,  phony ,

pnoto light Greek photograph,  photosynthes is ,  te lepho lo ,  photometer ,  pho loph i l ia

port catry Lat in port, transport, transportation, porlable, portage, report

spec t Latin respect, inspection, inspeclor, spectator, speclacles,prospect

sco  Pe look al Greek microscope, telescope, periscope, kaleidoscope, episcopal

so l sun Latin so la r ,  so la r  sys tem,  so ls t i ce ,  so la r ium,  paraso l

struct bu i ld ,
form

L a l n instruct, inslruction, constructlon, reconslruction, destruct,
destruction, infrastructure, construe, inslrument, instrumental

tele drstant Gre  ek le lephone,  te lev is ion , te legraph,  te lephoto ,  te lescope,  te lepa lhy ,
te le thon.  te leoen ic

terra tano Lat in lerri lory, terrestrial, tetrace, terrarium, exlralerrestria,
Mediterranean Sea. terra cotta. subterranean
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Word Learning Strategies-
Word Farnilies
r A group of words related in meanin(f . {Naoya

Ande rson ,1984 )

r  l f  you know the meaning of one family
member, you can infer the meaning of related
words.

enthus iasm
enthus ias t ic
en thus ias t ica l l y

w i ld
w i lderness

col lect
col lect ing
col lect ion
col lector

educate
educated
education
educator



Word Learning Strategies -
Word Families

Word Family
educate
educated
education
educator

Introduce the words in relationship to each
other.

"Teachers teach you how to read and wite. They educate you. When you
learn to read and write, you are educated. ln school, you get an education.
A teacher is an educator."

Independent Reading
"The best way to foster vocabulary growth is to promote wide
reading."  (Anderson,  1992)

" . . . . i t  must  be acknowledged that  re ly ing on wide reading for
vocabulary growth adds to the inequities in individual differences in
vocabulary knowledge."
Struggling readers do not read well enough to make wide reading
an option. To acquire word knowledge from reading requires
adequate decoding skil ls, the abil ity to recognize that a word is
unknown, and the competency of being able to extract meaningful
information about the word from the context. Readers cannot be ..
engaged with the latter two if they are struggling with decoding.
Thus, depending on wide reading as a source of vocabulary growth
leaves those children and young people who are most in need of
enhancing their vocabulary repertoires with a very serious deficit."
p.  6 (Beck,  McKeown, & Kucan,2002)
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Variation in Amount of Reading
Percenli le Rank Minutes per day

reading in books
Minutes per day
read ing  in  tex t

Words p€r year in
books

Words per year in
text

98 65.0 67.3 4.358.000 4,733.000

90 33.4 1 ,823 ,000 2,357,000

80 14.2 24.6 1,146,000 1,597,000

70 Y . O 1 6 . 9 622.000 '1 ,168.000

60 b . c
' 13 .1 432,000 722,000

J U 4.6 L21 282.000 60 1.000

40 3.2 6.? 200,000 421,000

30 1 . 8 1 06,000 251.000

20 0.7 21 ,000 1 34,000

1 0 0 .1 1 . 0 8,000 51 ,000

2 0 0 0 8,000

Increasing Amount of Independent
Reading

Maximize access to books,
. Extended library hours
'  Classroom l ibraries
' Book sales, book exchanges

Establish t ime for independent reading.
'  Si lent Sustained Readino
. Partner Reading
. BUT don't substitute si lent reading for reading

instruction.
. Expect reading outside of class.



Increasing Amount of Independent
Reading

r Encourage selection of books at the independent
reading level.
. Teach the "five{inoer test".

r Encourage students to read "familiar" books.
r  Same author
. Same character
r Same genre
'  Books in a ser ies

t-- Conclusion

"Words are all we have."

Samuel Beckett

,  Increasing Amount of lndependent
I Readinq

. Enhance personal motivation.
'  Establish a school cl imate that encourages

reading.
. Have book-rich environments.
'  Provide book recommendations.

. Bulletin boards posted with recommendatiops

.  Book tables
,  Book clubs
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